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Teaching Principles for thinkLaw

Teaching critical thinking requires a
lot of fime, preparation, and skill.
The thinkLaw Early Elementary
Edition, PowerPoint presentations,
and student workpages simplify this
process by providing a turnkey
system for engaging learners and
building crucial critical thinking skills.
thinkLaw is a loosely-scripted
program that allows skilled
facilitators the flexibilty for learner-
based instruction. thinkLaw also
provides beginning facilitators with a
clear guide for rigorous critcal
thinking instruction.

There are 3 key principles to keep in
mind throughout this curriculum.

1. You are a facilitator, not a
teacher

thinkLaw is a learner-centered
curriculum. For thinkLaw to work,
instructors must avoide the urge to
simply teach the information
presented in each lesson. Instead,
instructors should facilitate
discussions, relying on the Soctratic
method—teaching by asking
questions. This requires a great deal
of patience, listening, and
redirection to make sure Thinkers are
focused on the issues presented in
each lesson. Fortunately, this
Teacher’s Edition contains several
suggested responses, probing
questions, and discussion pointers to
make facilitation easier.

Encourage thinkers to lead
discussions as often as possible and
to ask questions. Conduct small
group work and disucussions. Ask
thinkers to vote on their own opinions
throughout a lesson. Keep thinkLaw
learner focused.

2. thinkLaw is about critical thinking,
not the law
thinkLaw is not a legal education
program, mock frial program, or mini-
version of law school. thinkLaw
merely uses real-life legal strategies
to teach a wide variety of crtical
thinking skills. Our secondary
currciulums use real-life legal cases
as a tool. The Early Elementary
edifion replaces those legal cases
with fairy tales, folk tales, and nursery
rhymes. There is no need for
instructors to have any background
or understanding of the law or legal
practiced.

3. Answers are not right or wrong—

they are supported or unsupported
Unlike most content-based subjects,
very few thinkLaw problems have
actual right or wrong answers. This
mirrors real life and may cause some
discomfort at first. Some thinkLaw
Early Elementary lessons ask thinkers
to write or re-write the endings of
stories. Thinkers may or may not
agree with the outcome of the
stories. They are pushed to evaluate
the outcomes.



thinkLaw tools: Using the Teacher’s Edition

The thinkLaw Early Elementary
Edition contains all of the teacher
directions as well as student sheefts.

1. Text written in black are
suggested language to use
while teaching a lesson. Text
written in red are teacher
notes and suggestions.

2. The student workpages for
each lesson are located at
the back of the teacher’s
instfructional notes.

Using thinkLaw Early Elementary

PowerPoint Presentations
thinkLaw Early Elementary
PowerPoint presentation are an
important lesson component.
Images of the slides are embedded
in the teacher’s notes and script.
Early elementary students are visual
learners and the images on the
slides are an crucial part of the
thinkLaw program.

Using the Instructor’'s Notes
Instructor’s notes are spread
throughout this book. These notes
help explain commonly asked
questions, provide fips about
organzing lessons, and offer serveral
“probing questions” to help thinkers
get a deeper understanding of the
material.

Planning thinkLaw Lessons
thinkLaw lessons are designed to
allow for deep discussion and
thinking. Depending on your thinkers,
some parts of lessons may take more
time than others. As a general rule,
plan to spend about 30 minutes per
lesson. This teacher’s edition lays out
three 30 minute lessons per week but
the program is designed to be
flexible. But because thinkLaw is not
about teaching content, thinkers do
not lose value if it takes more time
than expected to complete a
thinkLaw lesson.

Aligning thinkLaw with Common
Core Standards

Every thinkLaw lesson (excluding
assessments) starts with a table
showing the lesson’s alignment with
Common Core English and
Language Arts Standards for grade
levels K-2.

Flexibility
thinkLaw is designed for use with alll
students. Thinkers in grades K-2 have
varying levels of writing skill. All
thinkLaw student reponse sheets are
designed so that thinkers can repond
by drawing, writing, or a combination
of both. This flexibilty allows all young
thinkers to approach critical thinking
without barriers.
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THINK

Peter Peter Pumpkin Eater:
Intfroduction

Objective: Thinkers will predict the species of Peter the Pumpkin eater, determine his
wife's feelings about being kept in a pumpkin, and justify their choices with reasoned
evidence.

1. During the thinkStarter thinkers will be intfroduced to the idea
that thinking hard is exercise for their brains.

2. Afterreading the nursery rnyme, “Peter Peter Pumpkin Eater,”
thinkers will deduce the species of Peter.

3. Thinkers will consider the ending line of the poem, “He put her
in a pumpkin shell and there he kept her very well.” They will
determine how Peter’'s wife must be feeling and justify their
response with supporting evidence.

Peter Pumpkin Eater | Peter Pumpkin Eater Thinker Materials:
PowerPoint Student Response
Presentation Sheets Writing Utensils




Common Core Content Standards
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SL1.1 &SL1.2

KINDERGARTEN

With prompting and
support, ask and answer
questions about key
details in a text.

Use a combination of
drawing, dictating, and
writing fo compose
informative/explanatory
texts in which they name
what they are writing
about and supply some
information about the
fopic.

With guidance and
support from adults,
recall information from
experiences or gather
information from
provided sources to
answer a question.

Follow agreed-upon rules
for discussions (e.g.,
listening to others and
taking furns speaking
about the topics and
texts under discussion).
Continue a conversation
through mulfiple
exchanges

FIRST GRADE

Ask and answer
questions about key
details in a text.

Write informative/
explanatory texts in
which they name a

topic, supply some facts
about the topic, and
provide some sense of
closure.

Write narrafives in which
they recount two or more
appropriately
sequenced events,
include some details
regarding what
happened, use temporal
words to signal event
order, and provide some
sense of closure.

Follow agreed-upon rules
for discussions (e.g.,
listening to others with
care, speaking one at a
fime about the topics
and texts under
discussion). Build on
others' talk in
conversations by
responding to the
comments of others
through multiple
exchanges

SECOND GRADE

Ask and answer such
questions as who, what,
where, when, why,
and how to demonstrate
understanding of key
details in a text

Write informative/
explanatory texts in
which they introduce a
topic, use facts and
definitions to develop
points, and provide a
concluding statement or
section.

Write narratives in which
they recount a well-
elaborated event or

short sequence of
events, include details to
describe actions,
thoughts, and feelings,
use temporal words to
signal event order, and
provide a sense of
closure.

Follow agreed-upon rules
for discussions (e.g.,
gaining the floor in

respectful ways, listening
to others with care,

speaking one at a fime
about the fopics and
texts under discussion).
Build on others' talk in
conversations by linking
their comments to the
remarks of others.




Peter Peter Pumpkin Eater: Introduction
thinkStarter

Muscles get big and strong when
you exercise. Click fo make
picture of the brain appear.

But did you know that your brain
can get bigger and strongere

What do you think you can to do
make your brain big and strong?

Allow thinkers to respond.

In class, we do a lot of things to exercise your brain. But we're
going to start doing some new brain exercises by thinking really
hard about stories and poems and asking lots of questions! Are
you ready to get startede

thinkAnalysis

This nursery rhyme is called “Peter,
Peter Pumpkin Eater.”

You may have heard this poem
before.

Il I Read the poem aloud.
Raise your hand if you have heard this poem before.

Some of you may have heard this poem before and, for some of
you, foday might be the first fime.

This nursery rhyme makes me have a LOT of questions. Does it
make you have questionse What questions do you have about this
poem?¢ Give thinkers the opportunity to share their questions.

8
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My first question is who is Peter?

Who is Peter?

What do we know about Petere
The poem doesn’t give a lot of
information but we know that
Peter eats pumpkins, had a wife,
and he put his wife in a pumpkin

shell.

When you click on the slide, the images will appear.

Could Peter be a boy or do you
think he's a man2 Why did you
pick boy/man¢

Who is Peter?

Thinker responses will vary. Many
thinkers might choose man since it
says that Peter is married

Do you think Peter is humane Why
or why note

Is Peter human?

Thinker responses will vary. The
most important part of any
response is the justification. A
thinker’'s reasoning that Peter
could be an animal might be that
people don't fit in most pumpkins.

What kind of animal could Peter be? What would eat a pumpkine

When you click on the slide, the images will appear. Go through
each animal individually.

Copyright © 2018 by CS IP Holdings, LLC. All rights reserved



Is Peter human?

pumpkin.

A tiger? A giraffe? A mouse?

Do you think Peter could be a
tigere Why or why not?

Most thinkers will probably argue
no because tigers eat meat and a
pumpkin is a fruit.

Do you think Peter could be a
giraffe? Why or why note

Most thinkers will probably argue no because giraffes are very big
and couldn’t fit in a pumpkin. However giraffes do eat plants.

Do you think Peter could be a mouse? Why or why not?

It is reasonable to think that Peter might be a mouse. A mouse
would eat a pumpkin and would be small enough to fit inside @
What other animals could Peter be?

You could keep a list of possible animals on the board. Sample
responses might be a squirrel, chipmunk, rat, rabbit, etc.

Your turn:

Your turn to tell me.
Who or what do you think Peter is?

Thinker responses will vary.
Depending on the age your
learners, responses may be
pictures, writing, or a combination
of both.

Give thinkers fime to respond and share.

Copyright © 2018 by CS IP Holdings, LLC. All rights reserved
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) . What does it mean that Peter had
What does it mean that Peter has a wife . ,
and couldn’t keep her? a W|fe Oﬂd COU|dﬂ T keep hera

There are a lot of possible answers
to this question. Maybe Peter’s
wife was tired of him eating
pumpkins all of the time and so
she'd run away. Maybe if Peter
and his wife are mice, she's in danger and birds and cats are trying
to eat her. Allow thinkers to share their thoughts and follow up with
the question “Why?2"” to make sure that they explain their
reasoning.

Your turn to tell me.
ey What does it mean that Peter had
'hat does it mean that Peter “Had a wife and couldn't kee I§ O Wife Ond COUldn"I’ keep hera

Thinker responses will vary.
Depending on the age your
learners, responses may be
pictures, writing, or a combination
of both. When thinkers are finished allow them to share their
responses.

The last part of the rhyme tells us
that “*He put herin a pumpkin
shell. There he kept her very well.”

He put her in a pumpkin shell and there he kept her
very well.

What do you think that means?

Do you think his wife is happy?
Why or why not?

It says that he kept her very well. How might that mean she’s
unhappy?¢ How might that mean she's happy?

Thinker's responses will depend largely on their previous responses.
If Peter and his wife are mice she might be happy about the

11
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situation. She has a safe place to hide. They could have
decorated the pumpkin really nicely and it could be really cozy. If
she's been trying to escape and it's more of a prisoner situation she
might be more upset about being put in a pumpkin shell.

Your turn:

exercise our brains!

Your turn to tell me.

What does it mean that Peter put
her in a pumpkin shell and there
he kept her very welle

Thinker responses will vary.

When thinkers are finished allow them to share their responses.

| want to thank you for your hard work and big thoughts for today.
We're going to keep looking at fairy tales and nursery rhymes to

Copyright © 2018 by CS IP Holdings, LLC. All rights reserved
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Lesson 7

Why the Pineapple has 1,000 Eyes

Setfflement and Negotiation

Objective: Thinkers will analyze problems faced by characters in the story and
determine why the problems are occurring. Thinkers will devise solutions to the
problems faced by the characters.

1. Thinkers will begin by sharing experiences with lost shoes and
how their parents responded.

2. Thinkers will listen to the story “Why the Pineapple has 1,000
Eyes.” Thinkers will analyze the problems faced by the
characters in the story. They will determine why the mother
and daughter are having those problems and create
solutions the characters could implement.

3. Thinkers will examine a picture of a strawberry and make
observations. They will then extend their thinking by writing a
story about a child who turns into a strawberry.

Why the Pineapple
PowerPoint
Presentation

Why the Pineapple
has 1,000 Eyes =

A Folktale from the Philippines

Why the Pineapple
Student Sheet

Thinker Materials:
Writing Utensils

*Optional*
Bring in a real
pineapple for

students to examine




Common Core Content Standards

KINDERGARTEN

RL.K.3 With prompting
and support, identify
characters, settings, and
major events in a story.

RL.K.10 Actively engage
in group reading
activities with purpose
and understanding.

W.K.8 With guidance and
support from adults,
recall information from
experiences or gather
information from
provided sources to
answer a question.

SL.K.3 Ask and answer
questions in order to seek
help, get information, or
clarify something that is
not understood.

FIRST GRADE

RL.1.3 Describe
characters, settings, and
major events in a story,
using key details.

RL.1.10 With prompting
and support, read prose
and poetry of
appropriate complexity
for grade 1.

W.1.8 With guidance and
support from adults,
recall information from
experiences or gather
information from
provided sources to
answer a question.

SL.1.3 Ask and answer
questions about what a
speaker says in order to

gather additional
information or clarify
something that is not
understood.

SECOND GRADE

RL.2.2 Recount stories,
including fables and
folktales from diverse
cultures, and determine
their central message,
lesson, or moral.

RL.2.3 Describe how
characters in a story
respond to major events
and challenges.

W.2.8 Recall information
from experiences or
gather information from
provided sources to
answer a question.

SL.2.3 Ask and answer
questions about what a
speaker says in order fo
clarify comprehension,

gather additional
information, or deepen
understanding of a topic
or issue.




Why the Pineapple has 1,000 Eyes
A Folktale from the Philippines

thinkStarter

Raise your hand if you've ever lost one
of your shoes at your house. Why was
your shoe missinge Allow thinkers to
share their responses. Thinkers might say
their show was missing because they
did not put it away in the correct spof.

e What do your parents say when you lose a shoe?¢

e Are they grumpy?

e Whatif they're trying to go somewhere and they're going to
be late because they must find your shoe?

e Are they grumpy if it's only happened one time?

e Are they grumpier if it's happened a lot of timese

e Do they help you look?

Allow thinkers to share their responses. Remember, in thinkLaw
lessons you don't need to ask every, single question! Pick and
choose the best questions for your class. Some thinkers will
probably share that their families start to get frustrated over missing
shoes.

Sometimes kids have trouble finding things. They might ask their
parents over and over to help them look. If you were a mom or
dad, would you be grumpy if your kid always had trouble finding
things? Why or why not2 Allow thinkers to share their responses.

Our story today is from the Philippines.
The Philippines is an island country in
Asia. The story is called “Why the
Pineapple has 1,000 Eyes,” and it’s
about a girl who had trouble finding
things.

63
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thinkStory

Once upon a time, there was a widow
named Rosa. Rosa had a 10-year-old
daughter named Pingang whom she
loved very much.

Rosa wanted Pingang to grow up and
know how to do housework, so she taught her how to take care of
their home and gave Pingang many chores.

Pingang always argued with her
mother. Whenever Rosa tried to teach
Pingang something new, Pingang
would tell her mother that she already
knew what to do.

But whenever Pingang had chores to do, she always had many
questions for her mother.

Where is the broom? (Click fo make the broom appear.)

Where is the dust pane (Click to make the dust pan appear.)
Where is the rice2 (Click to make the rice appear.)

Where is the soap? (Click to make the soap appear.)

Where is the pote (Click fo make the pot appear.)

Where is my dress¢ (Click to make the dress appear.)

Pingang would never look for things herself. She would just ask her
mother to find them.

Pingang and her mother are having @
problem.

First, let’s think about what problem
Rosa is having and then about what
problem Pingang is having. Give
thinkers time to respond and share their answers. Rosa’s problem is
that her daughter asks her too many questions. Pingang'’s problem
is that she cannot find anything! Thinkers do not have to give these
responses. They may have alternative problems . The most
important point is that students can support their ideas.

64
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Second, why do you think they are having this problem? Why do
you think Pingang can’'t find the items she looks fore Give thinkers
time to respond and share their answers. Some thinkers might
suggest that Pingang isn't paying attention or she just asks her
mom instead of looking for what she wants.

Finally, let’s think about how they could solve their problem. How
could Pingang do a better job of finding the items she’s looking
fore How would that help Rosa? What solution can you think of
that might make them both happy? Give thinkers time to respond
and share their answers.

Let’s keep reading to see what happens.

One day Rosa got very sick. She could
not get out of bed.

Pingang was forced to do all of the
housework. All day long she asked her
mother questions.

Rosa did not get mad, but she was
disappointed that Pingang could not
find anything on her own. Rosa was sick
for a few more days, so Pingang had to
keep taking care of the house.

One day while Pingang was cooking, she could not find the spoon
for the rice, so she asked her mother where it was. (Click fo make
the spoon appear.)

Rosa was fed up with Pingang'’s questions. “Oh Pingang,” she said,
“I wish you had 1,000 eyes. (Click to make the eyes appear.) If you

65
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had 1,000 eyes, then maybe you could find all of the things yourself
and never ask questions again.”

The next morning Rosa was feeling
better. She got out of bed. But she
could not find Pingang.

She looked outside. She looked in the
kitchen. She looked in the basement.

She s could not find Pingang. But in the
basement, she did find a strange plant
growing.

Rosa took the plant and put it in her
garden.

The plant grew and soon there was a
fruit. The fruit was shaped like a human
head and surrounded by many eyes.

Rosa suddenly remembered her last
words to Pingang that she wanted her
to have a lot of eyes to find all the things she was looking for. Rosa
realized that the plant WAS Pingang. (Click to make the thought

bubble appear.)

Now Rosa and Pingang REALLY have a
problem.

First, let’s think about what problem
Rosa is having and then about what
problem Pingang is having. Give

thinkers time to respond and share their answers. Rosa’s problem is
that she said something when she was angry and now her
daughter has turned into a pineapple! Pingang's problem is that
she's a pineapple. Thinkers do not have to give these responses.
They may have alternative problems. The most important point is
that students can support their ideas.

66
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Second, why do you think they are having this problem? Why do
you do you think Pingang turned into a pineapple¢ Give thinkers
time to respond and share their answers. Some thinkers might
suggest that Rosa was very angry when she told Pingang that she
wished she had 1,000 eyes and didn’t think about what she said.

Next, let’s think about how they could solve their problem. How
could Pingang fturn back to a girle Give thinkers time to respond
and share their answers. Some thinkers might suggest that maybe
if Rosa apologized to Pingang, she would turn back into a girl.

Let’s keep reading to see how the story ends.

Rosa was very sad, but she took good
care of the plant and called it Pingang
after her daughter.

Later the fruit was called “pinya’” or
“pineapple” in English.

What did you think about the ending of the story2 Did you like it2
Why or why note Give thinkers an opportunity to respond. Some
thinkers might feel like the ending of the story was sad for both
Rosa and Pingang.

Were you disappointed that Pingang did not turn back into a girl?
Why or why note Some thinkers might think it's sad that Pingang
did not turn back intfo a girl because Rosa will miss her very much.
Others might feel like Pingang and Rosa deserved what
happened.

thinkBigger

Why do you think that the author of this
story chose for Pingang to turn into a
pineapple?

Do you think a pineapple looks like it
has 1,000 eyese Why or why not?
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Now | want you to write a story about a
kid who turns into a strawberry.

Let’s start by thinking about how
strawberries look.

What color are strawberriese

What sizee

What shape are strawberriese

What are these little spots over the outside of the
strawberriese (seeds) What do the seeds remind you of?¢

e Whatis the green part at the top of the strawberries¢ (stems)
What do the stems remind you ofe

Now that you've had some time to think about strawberries, | want
you to write a story about a kid who turns into a strawberry! Give
thinkers tfime to write and share their responses with the class.

The student response sheet comes in two formats: one for just
drawing and one for drawing and writing. You could also provide
students with a few sentence starters such as:

e Once upon a fime there was a boy/girl who had a big
problem!

e The boy/qirl’'s mom/dad always told him/her...

e The boy/qirl never listened. They always did instead...

68
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Teaching critical thinking requires a lot of

time, preparation, an d skill. This thinkLaw
Volumel 7HDFKHU:-V (GLWLRQ 3R
Presentation s, and Student Workbook simplify
this process by providing a turnkey system for
engaging learners and building crucial

critical thinking skills. thinkLaw is a loosely -
scripted progra m that allows skilled
facilitators the flexibility for learner  -based
instruction. thinkLaw also provides beginning
facilitators with a clear guide for rigorous
critical thinking instruction.

There are 4 key principles to keep in mind
through this curricu lum:

1. You are a facilitator, not a teacher
thinkLaw is a learner -centered curriculum.
For thinkLaw to work, instructors must avoid
the urge to simply teach the information
presented in each lesson. Instead, instructors
should facilitate discussions, r elying on the
Socratic method - teaching by asking
questions. This requires a great deal of
patience, listening, and redirection to make
sure thinkers are focused on the issues
presented in each lesson. Fortunately, this
WKLQN/DZ 7THDFKHU -V (SewalR ¢
suggested responses, probing questions, and
discussion pointers to make facilitation
easier. Encourage thinkers to lead
discussions as often as possible. Whenever
text needs to be read out loud, have a
thinker read it rather than you. Conduct
small group discussions to change the pace
of lessons. Ask thinkers to vote on their
opinions multiple times in each lesson. Keep
thinkLaw learner -focused.

2. thinkLaw is about critical thinking, not the
law

thinkLaw is not a legal education program,
mock trial program, or a mini version of law
school. thinkLaw merely uses real -life cases
as a tool for teaching a wide variety of

critical thinking skills. As an instructor, you

Teaching thinkLaw

should instruct thinkers to focu s on the facts
and laws involved in each lesson, and

redirect questions and comments about

other areas of the law that are not relevant

to the case under consideration. The
,QVWUXFWRU:-V 1RWHV DUH Gt
most common questions thinkers may have
about the law in each case. There is no

need for instructors to independently

research thinkLaw cases or legal concepts.

3. Answers are not right or wrong
supported or unsupported

Unlike most content -based subjects, very
few thinkLaw problems have actual right or
wrong answers. This mirrors real life, and
may cause some discomfort at first. Some
thinkLaw lessons require you to tell thinkers
the outcome of cases decided by a judge
or jury. But even then, thinkers are pushed
to evaluate the outcome of these cases.

- they are

4. Emphasiz e the DRAAW+C framework for
all discussions and writings

Push thinkers to use the DRAAW+C
(Decision, Rule Argument for Plaintiff,
Argument for Defendant, World/Public
Policy implications, and Conclusion)
framework in all thinkLaw lessons,
assignments, and writing exercises. This
framework is outlined in  the grading rubric
in Lesson 1 and explicitly taught to thinkers
in Lesson 11.

Note: You may want to post the DRAAW+C
framework in your classroom so you can
regularly reference it throughout the cours  e.
Printable posters of DRAAW+C are available
for download on Intralinks.



8VLQJ WKH 7THDFKHU: .-V (GLWLRQ

The thinkLaw Volume1l 7HDFKHU: -V (GL
exactly like the corresponding Student
Workbook except for two key differences:

1. Alltextwritteninredi sseeninthe
7THDFKHU:-V (GLWLRQ RQO\
used to explain legal rules, case
explanations, and suggested answers.

2. $00 ,QVWUXFWRU: -V 1RWH
question s, and background
information in the margins of the
7THDFKHU:-V (GLWLRQ GR Q
Student Workbook.

Using thinkLaw Volume 1 PowerPoint
Presentations

thinkLaw Volume 1 PowerPoint Presentations
are an optional tool that you can use to
incorporate visual components into your
lesson. These slides contain legal rules and
case explanations.

8VLQJ WKH ,QVWUXFWRU: -V 1RV
, QVWUXFWRU:-V QRWHYV DUH VS
book. These notes help explain commonly

asked questions, provide tips about

organizing lessons, and offer several
"SUREDEO\ TXHVWLRQVu WR Kt
deeper understanding  of the material. You

do not need to ask thinkers every probing
TXHVWLRQ VXJIJHVWHG LQ WKH
Pick and choose the best questions for your

class.

Using the Student Workbook

The thinkLaw Volumel Student Workbook is
designed to help thinkers learn applicable
legal concepts for each lesson, organize

their thoughts, and structure their writing.
Thinkers should use the Student Workbook as
often as possible while completing thinkLaw
lessons.

Planning thinkLaw Lessons

thinkLaw lessons are designed to allow for
deep discussion. Depending on your
thinkers, some parts of certain lessons may
take more time than others. Because
thinkLaw is not about teaching content,
thinkers do not lose value if it takes more
time than expected to complete a

thinkLaw lesson.

Aligning thinkLaw with Content Standards

Every thinkLaw lesson (excluding the
assessments and the introductory lesson)
VWDUWYV ZLWK D WDEOH VKRZ
alignment with Common Core English and
Language Arts Standards for grades  3-4.

Discussing Controversial Topics

thinkLaw is based on real -life legal cases
that sometimes involve controversial social
issues. To help maintain respectful
discussions, have thinkers agree to follow
the ground rules below, as well as any other
ideas y ou may have for maintaining a civil
and respectful discussion:

1. Criticize the idea, not the person.

2. 8VH ",y VWDWHPHQWV :
DERXW DQ LGHD VD\ ", Wt
GLVDJUHHp UDWKHU WKD
"ZH WKLQN p RU "\RX WKL

3. 'RQ-W LQWHUUXSW

4. Agre e to disagree.

5. Listen, even if you disagree.

Note: Doodle Notes and an accompanying
PowerPoint presentation on these guidelines
are available for download on Intralinks.

THINK ™



Lesson O:

Introduction to thinkLaw

, QVWUXFWRU: -V 1R
This lesson provides an
orientation to the thinkLaw
program. It may be

tempting to skip this lesson,
but explaining what

thinkLaw is and going
WKURXJK WKH “7L{
WKLQN/DZ 6XFFHV]
make thinkLaw much
clearer.

Depending on your time
constraints, there are a
few optio ns with Lesson O:
x Complete the
"*XLGHOLQHYV IR
&RQYHUVDWLRQ
note lesson.
x Complete the
thinkLaw student pre -
survey.
x Complete the Lesson 1
Diagnostic Writing
Assessment.

Introduction to thinkLaw

Lesson 0

Probing Questions :

x Do you think that the questions raised by le

Lesson 0
Introduction to thinkLaw

About thinkLaw

Many important United States and world leaders have been lawyers. Law
is a universal language that confrols almost everything around us. Imagine
how powerful your mind could be if yvou learmed to think like a lawyer!

thinkLaw will help you learn to think critically using realHife law cases. You
will learn how to argue both sides of a case, conduct investigations, setfle
disputes, make difficult decisions, and write persuasively.

Tips for thinkLaw Success

1. It's okay to not be 100% sure.

There are no right or wrong answers in thinkLaw. You should not worry
about being right and you should never say. “l don't know!”

2. Stick to the facts.

Almost all thinkLaw lessons are based on real life cases. Do not make up
your own facts.

3. Read and listen carefully.

Pay attention to every sentence and every word. But sure to watch out for
missing information! Listen to the other thinkers in your class. They will help
vou think of more ideas.

4. Use the workbook.

Your workbook will help you organize your thoughts and ideas for each
lesson. Be sure to use the tables, boxes. and other toaols in this workbook.

5. Do not look ahead.

Keep your workbook folded and only look af one page at a fime. No
peeking!

gal cases have only one right

answer? Why or why not?
X Is the decision reached by the Court automatically correct? Why or why not?
x &DQ \RX WKLQN RI H[DPSOHV RI WLPHV WKH &RXUW:V

things used to be legal in the United States t

hat are no longer legal today?

X Why do we take time in class to discuss issues and problems that do not have a
correct answer? How does that help you to become a stronger thinker?

Copyright © 2018 by CS IP Holdings, LLC. All rights reserved




Lesson 3

The Chair and the Stick (Part1) THINK

Applying Legal Rules from Multiple Perspectives

v

\tv

Objective: Thinkers will use their personal knowledge about unwanted touching to
create a rule defining the legal elements of
through real -life battery cases, and analyze multiple perspectives of these cases.
Lesson Outline:

1. Thinkers will briefly discuss exceptions for the general rule that it is not okay to hit

2.

3.

GRADE 3

GRADE 4

people and use this exer

cise to define a general rule for battery.

batter y, learn the actual rule for battery

Thinkers will learn the formal elements of a battery claim and apply these

elements.

Thinkers will apply the rule from

occurred in the bicycle case.

COMMON CORE CONTENTSTANDARDS

RI1

Ask and answer
guestions to
demonstrate

understanding of a
text, referring explicitly
to the text as the basis

for the answers.

Refer to details and
examples in a text
when explaining what
the text says explicitly
and when drawing
inferences from the

text.

w1

Write opinion pieces
on topics or texts,
supporting a point of

view with reasons .

Write opinion pieces
on topics or texts,
supporting a point of
view with reasons and
information.

W2

Write

informa tive/explanatory

texts to examine a

topic and convey ideas

and information clearly.

Write
informative/explanatory
texts to examine a
topic and convey ideas
and information clearly.

the chair case to determine if a battery

SL1

Engage effectively in
a range of
collaborative
discussions (one -on -
one, in groups, and
teacher -led) with
diverse partners
on grade 3 topics
and texts , building on
others' ideas and
expressing their own
clearly.

Engage effectively in
a range of
collaborative
discussions (one -on -
one, in groups, and
teacher -led) with
diverse partners
on grade 4 topics
and texts , building on
others' ideas and
expressing their own
clearly.




The Chair and the Stick

Part 1
Applying Legal Rules from Multiple Perspectives

&
THINK &

, QVWUXFWRU: -V 1R
Have thinkers brainstorm
reasons to hit someone

first. Then ask them

" K\"yW VHYHUDO W
spark deeper discussion.

, QVWUXFWRU: -V 1R
Have thinkers write what
they think m ight be the

rule for legal batte ry in the
box. Thinkers should
consider the reasons they
brainstormed of times that

it is okay to hit someone
when they write their rule.

Braincandy Questions:

X (3.1) Should you ever
be able to hit someone
without getting in
trouble for it? Why or
why not?

Lesson 3

The Chair and the Stick (Part 1)
Applying Legal Rules from Multiple Perspectives

thinkStarter

Should you ever be able to hit someone without getting in tfrouble for it

Why or why note

Reasons to hit someocne

Why should this reason keep you
from getting into frouble?

You should be able to hit someone

You should not get in tfrouble for

in self-defense.

You should be able to hit
someone if they give you

self-defense because
you were profecting
yaurself.

If you are in a boxing
maich or someone

permission to hit them. For
example, if you are a boxer.

gives you permission to hit them,
you aren’t doing anything wrong.

Summary of thinkStarter

If you hit somecne, that persen can sue you for battery. Battery is a fancy
word for hitling scmeone. If you commit a battery and get sued. you will
be the defendant. The plaintiff is the person suing you.

What do you think is the rule for battery?
Thinkers' rules should focus on when it is not okay to hit someone else.

must meet all four elements.

There are four elements that make hitfing someone a battery. A battery

1. Intenfional (on purpose)

2. Contact with another person

3. Harmful or offensive

4. Cause damages

X (3.2) What do you think is the legal definition of battery?

, QVWUXFWRU: -V 1RWH
Thinkers may copy the 4 elements of battery
off of a slide in the Lesson 3 PowerPoint.

Legal Definition: Battery

To prove that a battery happened, a plaintiff must prove all
four elements. That a battery was...

4
\

K3
o

THINK ™%
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The Chair
[Garrett v. Daily, 1956, Washington)

Brian was five years cld and his aunt sued him for battery. He aunt claimead
that Brian saw that she was about 1o sit down in a chair. Brion pulled the
chair away from her just s she was going fo sit down. As a result, she fall
on thea floor. She sericusly hurt her hip and had to pay 311,000 in hospital
bills.

Do you think Brian is iable (responsible) for batteny®

0 Yes
J Mo

Cid Brian's actions meet all 4 requirements?

Elerment 1: Brian's act was on purpose.

How will Brign’s aunit argue that Brian’s actwas on | How will 36an's lawyer argue that Brign’s act was

purDoss? MOT on purpose?

He pulled out the chair nght before | Brian is only five. He was too young
she sat down, so that shows he to reglize what he was doing.
must have known what he was

doing.

What do you think® Why®

Responses will vary.

Element 2: Brian's act involved contact with another person

How wiill Erian's aunt argue that Brian's act How will Brian’s lawyer argue that Brian's act did
imdotved contact with another person® WCT invohe contact with another parson®
Brian's actions caused his aunt to Brian did not actually touch his
fall and make contact with the aunt; he just touched the chair.
floor.

‘What do you think? Whys

Responses will vary.

x :KDW LV WKH VWURQJHVW HYLGHQFH WKDW %UL&Q-V DH

purpose?

X X X

opinion?
Braincandy Questions:
x (3.3) Poll: Is Brian liable for battery?

X (3.4) Poll: Which element of battery do you think will be the most difficult for the

aunt to prove?

'LG % UL D @ghvelv®dontact with another person? Why or why not?

If there was contact, was that contact harmful or offensive? Why or why not?
Have you ever had a chair pulled out from under you and fallen on the floor? Did
you enjoy th at? Why or why not? Doesy our past experience influence your

, QVWUXFWRU: -V 1R
Poll your thinkers at this
point to see how many
people believe Brian is

liable for battery if the
DXQW-V VWRU\ LV
reactions to facts are
important because when

a jury hears a case like

this, peop le sitting in a jury
may also have emotional
reactions.

Many thinkers will want
more informa tion. Butin
this case, like the real
world, there is no
additional information.
Push thinkers to look very
closely at the given facts
rather than speculating
about missing information.

Probing Questions :

X What is the s trongest
HYLGHQFH WKDV
act was not done on
purpose? (He is only
five.) Why is this a
strong piece of
evidence?

19
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Probing Questions :

X 'LG %ULDQswfeD X ¢
damages as a result of
%ULDQ-V DFW™"
why not? What is the
best argument that
%ULDQ-V DXQW (
suffer any damages?

, QVWUXFWRU: -V 1R
+HUH ZH NQRZ WKI
aunt had serious injuries

that caused herto go to a
hospital. But since we
NQRZ WKDW %ULDQ(
has to prove three other
elements besides the
damages, it makes more
sense to focus on the
elements that are less

clear. Thinkers should also
reach the conclusion that
there is no good argument
that pulling out a chair is
harm ful or offensive

contact.

Elernent 3: Brian's act was harmful or offensive

How will Brian’s aunt argue that Brian's act was
narmful or offensive?

His aunt hurt her hip and had fo go
to the hospital.

Howw will Brign s lawyer argue that Brian’s act was
MOT hanmiul or offensive?
It was just a prank that was not
meant to be harmful.

What do you think? Why?

Responses will vary.

Element 4: Brian's act caused damages

How will Brian's aunt argue that Brian’s act
coused damages:
Hiz aunt broke her hip and had
$11.000 in medical bills,

How will Brion’s lawyer argue that Brian's act did
MOT cause damages?
Hone

What do youw think? Why?

Responses will vary.

thinkBigPicture

Would you sue your 5-year-old nephew if he did this to you? Why orwhy

not?

Thinker responses will vary.

Probing Questions:

X Is there any reason not based on evidence that Brian should or should not be

liable for the lawsuit?

X Would you want to live in a world where it was okay t
damages caused by their pranks? Why or why not?
X Would you want to live in a world where an adult could sue for serious medical

injuries because the person who harmed him or her was only 5

why not?

0 sue a 5-year -old for

-years-old? Why or

20
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InstuFWRU -V 1RWH

Why do you think she is suing her own family member$ Thinkers may conclude
that it is odd for an aunt
Thinker responses will vary. to sue a child. Push
Thinkers us_uc:ll*,f fe_e- _‘hc:_i there is somsih'ng else going on. Thi'"@ers_rr-:u.r thinkers to come up with
wonder if there is family drama. Thinkers may wonder if the aunt just
rEG”‘," neads money. reasons Why the aunt
would make this

interesting choice to sue
- ves he_r 5-year jold ngphew.
" Mo Thinkers might think that
there must have been

Do you think Brian is iable (responsicle) for battery®

NEW FACT: Brion was actually 5 y=ars and 9 months old when this

happened. Does that change your mind about whether Brian is some sort of ongoing
responsicle? Why or why not? fami|y dispute, which is
Usually thinkers do not change their minds based on this fact. often the case in lawsuits
You may remind thinkers that Brian was probably at the end : ﬂ? invoIving family members
of his kindergarten year. :
,Q WKH DFWXDO F

Do you think Brian is liable (responsible) for battery® parents had a home
0 Yes insurance policy that
1 Mo would have covered the
NEW FACT: Erian's ount had arthritis in her knees, which is a medical DXQW: -V LQNaXWasH
condition that caused her to si.’r down much slower_fhdr_'u most oﬂ_wer adults found liable for battery
do. Does that change your mind about whefther Brian is responsible® Why

This is probably the major

or why not?

Ask thinkers how both sides will argue this fact to support their reason Why the lawsuit
cose. Brian's attorney will say that Brion can't see arthritis and 3 happened.

probably doesn't know what it is. The aunt’s attorney w | | say

that Brian had to wait longer for his aunt to sit down, so he had

a lot of fime to change his mind.

Do you think Brian is iable (responsicle) for battery®

O Yes
d Mo

Braincandy Questions:
X (3.5) New Information: Brian was actually five years and nine months old when
this happened. Poll: Is Brian liable for battery?
X 1HZ ,QIRUPDWLRQ %ULDQ -V D Xkpaas, kvbich iDanvididalL W
condition that caused her to sit down much slower than other adults. Poll: Is
Brian liable for battery?

X KDW LV %ULDQ-V VWURQJHVW HYLGHQFH"
X KDW LV WKH DXQW:V VWURQJHVW HYLGHQFH"
21
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, QVWUXFWRU: -V 1R
In this case, it did not

matter that Brian may not
have meant to hurt her.

All that mattered is that he
meant for her to hit the
ground instead of her

chair. Therefore, Brian was
liable for battery.

,QVWUXFWRU: -V 1R
Thinkers should find that

the ans wer to the

think Bigger depends on
whether Juliet and Jacob
crashed into Claire on
purpose. If this was an
accident, then it would

not be intentional. In the
actual case, Claire did not
sue Juliet and Jacob for
battery. She sued for
negligence, which

basically means tha t Juliet,
Jacob, and their parents
violated their duties to

make sure their children
rode their bikes safely.

Braincandy Question:

X (3.9) Poll: Should Juliet and Jacob be liable for a battery

Your teacher will tell you what happened in the real case. What do
yau think about the decision®

The Court decided that Brian was liable for the battery, but the final result
does not matter. What mafters is how the Court thought about the case.
The Court explained that even though Brian did not touch his aunt, he
pulled out her chair just before she sat down. Therefore, her injury was
“substantially certain” to occur.

thinkBigger

[Menagh v. Breitman, 2010, Mew York]

Juliet was 4 years old when she and her 5-year-old fiend Jocok raced their
bikes down a sidewalk in Mew York, Juliet and Jacob's mothers were
watching tham. Their bikes sfil had fraining whesls. The children crashed
into Claire, an 87-year-old woman who was walking on the sidewalk,

Claire broke her hip. She sued Juliet and Jocob for battery.

How is this case different from the
chair case?
e The chair case involved a boy

How is this case like the chair cose?

e Both cases involve 5-year-old
children who caused serious who pulled out a chair as
harm to an adult. someone was sitting down.

¢ The woman in both cases ¢ The bike case involved fwo
broke their hips. children crashing info a

woman on the sidewalk.

Do you think Juliet and Jaccolk are liable (responsible) for battery®

0 Yes
O Mo

Why#

Thinkers should find that the answer depends on whether
Juliet and Jacol crashed info Claire on purpose. If this was
an accident, then it would not be intentional. The act must
be infentional for it fo be considered battery.

against Claire?

22

Copyright © 2018 by CS IP Holdings, LLC. All rights reserved









